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ABSTRACT 

Research findings on auditory sequencing and auditory 
blending and fusion, auditory-visual integration, and' language 
patterns are presented in support o£ the Linguistic Auditory Memory 
Patterns (LAMP) program. LAMP consists of 100 developmental lessons 
for young students with learning disabilities or language problems. 
The lessons are included in this doctiment and contain sequential 
exercises on the following five levels: (1) sequencing letter and 
alphabet symbols; (2) common action words; (3) initial consonant 
patterns; (4) complex word patterns; and (5) rhymes and jingles. The 
exercises are based on the rationale that the acquisition o£ 
linguistic auditory memory patterns are intrinsic components o£ the 
reading process. The LAMP exercises first require the student to 
listen carefully and make kinesthetic contact with the symbol 
sequences to be learned. Through repeated systematic rhythmic 
imitation, finger tracing and verbalization, the student begins to 
feel and acquire the pattern. Then copying, writing, visualization, 
and chalk board activities are gradually introduced to reinforce 
learning and retention. The manual suggests that these LAMP exercises 
should at first be used to supplement the total program, and, as 
students progress, that other activities be introduced to supplement 
the LAMP exercises. Two appendices contain instructions for a set of 
alphabet card exercises (with card samples), and a list of 
supplementary resource materials. Forty-five references are also 
provided. (CB) 
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DEVELOPirJG LINGUISTIC AUDITORY HEflORY PATTERNS 

ROBERT Z. UALETT 
California State University, Fresno 

Most learning disabled children have language deficits 
which result in poor speech, reading, spelling, writing, and 
other communication problems* Some of the important ''neuro- 
psychological processing skills believed to be essential for the 
acquisition and development of higher order language operations 
such as reading include listening, focused attention, and memory • 

The learning disabled child uith significant difficulty in 
attending to a task, following sequential directions, or in order- 
ing and integrating sound-symbol patterns must be provided uith 
appropriate developmental or remedial education. Essentially, 
such a program must help develop the child's memory for learning 
abstract symbolic-academic tasks as letter and word sounds and 
patterns* 

For example, in order to learn to read, a person must 
become auare of the linguistic forms, sounds, patterns, associa- 
tions, and varied meanings of a specific language such as English* 
These skills are usually acquired through normal developmental 
and maturational experiences as described by \/alz!>i. (1980) and 
others. But for many children, the normal acquisition of language 
a i^sociations , patterns, and expressions has been impaired. 

Special education must then provide appropriate intensive , 
repetitive, and systematic experiences until the desired language 
forms can be elicited, shaped, reinforced and automatically in- 
tegrated as a functional part of ths persons behavior. For the 
young child uith reading disorders special multi-sensory education 
is essential. 
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RATIONALE - 

Special education must include extensive lessons with 
multi-sensory exercises designed to help the child develop those 
J.inguistic ^uditory memory patterns (LAMP) that are directly 
involved in the reading process. Some of these essential 
"linguistic auditory memory patterns" include; 

1, Sequencing letter and alphabet symbols. 

2« Follouing action uord sequences and directions. 

3. Imitating initial consonant sound patterns. 

4. Reproducing complex uord patterns and sounds. 

5. Repeating meaningful rhymes and jingles. 

6. Expressing linguistic intonation, inflexion, and rhythm. 

7 . Singing and ch an ting. 

8. Reading sentences and paragraphs. 

9. Writing letter and uord sequences. 
10. Spelling. 

The LARP exercises uere designed to help learning disabled 
children acquire just some of the basic skills listed above. These 
skills are all concerned uith the development of simple auditory 
memory patterns commonly encountered in letter-sound sequences. 
Houever, other perceptual skills (visual discrimination, sequencing, 
memory, etc.) are also involved. 

RESEARCH FINDINGS - 

Considerable applied research has been done on the impor- 
tance of perceptual training as a prerequisite for reading. Uhile 
gross-motor and sensory training do not usually contribute to the 
direct acquisition or development of reading skills, some forms 
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of auditory and uisual training are Bssential components of the 
reading process. A brief summary of pertinent research is pre- 
sented here* 

fluditorv Sequencinq 
The auditory discrimination factor in reading and reading 
disability was critically discussed by Durrell and Murphy (1963) 
with the conclusion that the training of auditory skills be in- 
cluded in the remediation of reading problems. More recently, 
Denckla (1977) has described the neurological basis for reading 
disabilities which result in such specific problems as poor 
phonemic perception, limited sequencing and memory span for 
sentences. 

In a study of 356 kindergarten children using the Metro- 
politan Reading Readiness Testoplus a special test of serial 
operations, Scott (1969) concluded that children with good serial 
abilities tend to do significantly better on reading readiness 
tasks. Similarly, Corkin (1974) compared auerage and inferior 
readers on tasks requiring them to remember the correct serial 
position of auditory and/or uisual stimuli and discouered that 
tho average readers surpassed the inferior readers at all ages 
studied. 

Auditory short term memory for words plays a major role 
in the reading process. Richie and Aten (1976) found significant 
differences to exist between ten and eleven year old normal and 
reading disabled children on the auditory recall of phonemes, 
sentences, and sentence syntax. Payne et al ((1980) studied 
the perception of sequentially organized patterns and reading 
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comprehension and found that a deficit in auditory memory of 
sequential sound patterns is a major factor in poor reading. 

Likeuiss, Klein and Schwartz (1979) used 92 second and 

m 

third grade students uith auditory sequential memory and reading 
problems in an experimental training program which tried to in- 
crease the number of sounds, words, sentences, and directions a 
child could retain; reading accuracy improved significantly for 
the training group with the conclusion that controlled sequential 
memory training helps children develop and strengthen their own 
techniques for retaining information to be learned. Other research- 
ers, such as McLeod and Greenough (1980) haue recently shown that 
primary aged children who are good spellers are superior to poor 
spellers on all urarbal linguistic short-term memory tasks - such 
as remembering one to seuen sequences of letters or spoken words; 
howeuer, no real differences existed between the groups on memory 
for digits or pictures. 

fluditory Blending and Fusion 
Chall and Rosewell (1963) reported that sound blending 
ability requiring auditory sequential memory in the first grade 
was significantly correlated with third-grade silent reading. 
Later, Chall (1967) conducted a major survey of numerous. studies 
of the reading process and arrived at the following conclusions: 

. The basic readiness skill for learning to read is 
knowing the names of the letters^ 

. Knowing the sound value of the letters and similarities 
and differences between various words before learning 



7 



- 5 



formal reading helps significantly. 
In the primary grades (1 - 3) letter and phonics 
knowledge appears to have a greater influence on 
reading achievement than general mental ability* 

In a revieu of stud3.es on the relationship of selected 
auditory perceptual skills and reading ability, Hammill and Larsen 
(1974) found sound blendirto ability to be significant and of in-< 
creasing importance in upper grade reading programs. These find- 
ings have been confirmed by other researchers such as Richardson 
et al (1980) uho also disclosed that elementary school poor readers 
had significantly high sound blending and auditory closure deficits 
(as measured by the ITPA) which related to a uide variety of reading 
measures independent of IQ» 

In order to blend sounds the learner must quickly perceive 
the different graphemes in proper sequence, make the proper phonemic 
associations I and then fuse the separate sounds into a single 
linguistic expression. This process involves auditory discrimi- 
nation, fusion, closure, and a temporal order rhythmic seriation 
of varied sounds. For efficient reading, the process must be 
developed to the point uhere it becomes a .highly automatic un- 
conscious response. These complex discriminations and associations 
have a neurological base involving both right and left hemispheric 
functions, transfer, and integration. Recent research indicates 
that many poor readers are deficient in most of these neuro- 
psychological abilities* 

For example. Golden and Steiner (1969) discov/ered that 
poor second grade readers haue significantly less ability than 
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good readers in the Fusion of a temporal soquence of sounds, in 
short-term memory on ITPA tasks, and in the short term memory of 
phonetic nonsense uords and designs as measured by the Monroe 
Uisualization test. The results of similar uork by Tallal (1976) 
shou that children uith developmental language delay are incapable 
of processing nonverbal stimul presented at rapid rates but can 
process the same stimuli at slouer rates of presen tation» Other 
uork by RcCroskey and Kidder (1980) also shou that normal children 
experience auditory fusion at shorter time intervals than is true 
for reading disordered children. Reading disabled children need 
slouer paced systematic instruction in developmental exercises 
uhich present symbolic material to be organized and fused in a 
temporal order sequence. 

Interestingly, right ear instVuction appears to be more 
effective than left ear instruction insofar as auditory sequencing, 
blending and fusion are concerned. Satz (1976) reported that good 
readers have a right ear advantage on dichotic listening tests 
(uhere auditory stimuli is presented to both ears) at all ages 
studied (five through tuelve) and the magnitude of the right ear 
advantage increases uith age. In another study using dichotic 
listening tests , Mer cure and Uarren (1978) found that both. in- 
adequate and adequate third grade readers uere more efficient in 
processing nonsense syllables presented to the right ear than to 
the left ear uith adequate readers performing significantly 
better than the inadequate readeas. Some further instructional 
implications of these findings are discussed later in this paper. 

9 
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Auditory l/isual Integration 
Obuiously, reading inuolues the perception and integration 
of visual symbols such as letters uith their auditory associations 
and sounds. In fact, most beginning reading must start uith the 
visual discrimination, identification, and proper sequencing of 
alphabet letters and their sounds. Once the letters, uords, and 
symbols haue been correctly perceived visually, these perceptions 
must be quickly analyzed and associated uith their auditory com- 
ponents and then retained and integrated for functional use. Al- 
though many reading disabled persons have significant deficits 
in visual memory, these problems appear most often uhen the indi- 
vidual must reproduce in writing some symbol-sound sequence such 
as a Ifetter or uord series. 

In a doctoral study^ Kass (1962) confirmed that children uith 
reading disabilities differed from normal readers uith greater 
difficulty in such skills as reproducing visual symbols, pre- 
dicting a uhole from a part, and visually comparing detailed 
figures rapidly. Muehl and King (1967) discovered that children 
learn uords best uhen meanings uere emphasized by , es tablishing 
associations uith uords and their sounds - the most effective 
training procedures began using matching letter and uord sequences. 

Recently, Cohen(l98Q) established that the eye movements of 
dyslexics zoom randomly about the page and that this is the product 
of the brains inability in these persons to deal sequentially uith 
information. Houever, research has also shoun that special kinds 
of visual training can improve the processing of visual memory 
for symbols. For instance, Spache (1976) has discussed seven 
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successful studies with kindergarten beginning readers that 
emphasized the v/isual discrimination and sequencing of letters 
and uords which indicated that a multi-sensory approach to 
developing sound-symbol associations was most effective. 

It is apparent that reading is a complex act requiring the 
auditory-v/isual integration of v/aried stimuli. In a study of 
200 children, Birch and Belmont (1964) found that those with 
lower auditory-uisual performance had lower reading scores and 
concluded that auditory-v/isual integration is related to reading 
since children with reading difficulty haue significant problems 
in transferring information from one sensory modality to another. 
In a follow-up report, Birch and Belmont (1965) found that the 
inability to translate rhythmic patterns to visual representations 
(such as a symbol pattern) was highly related to reading ability 
in the primary grades but that the importance of such skills de- 
clines by the fourth grade. 

In a study of auditory tests for identifying neurologically 
handicapped children, Sabatino (1969) also found that duplicating 
tapped rhythms, pairing syllables, meaningful word- discrimination, 
and memory for sentences were the most significant discriminating, 
tasks. Both Johnson (1967) and Myklebust (1968) have reported 
on the importance of such developmental skills as visual and 
auditory patterning and the sequencing of letters, sounds and 
words. Badian (1977) also studied the importance of auditory- 
visual integration, auditory memory and reading in retarded and 
adequate readers and demonstrated that a short term memory deficit 
appears to be a major factor in the inferior auditory-visual 
integration of retarded readers. 

n 
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Language Patterns 

A language pattern is an expression of words and sounds in 
a form that is recognizable and which can be communicated to 
others* Common language patterns include customary utterances, 
sentences, emotiv/e oral expressions (joy, anger, etc.), rhymes, 
chants, jingles, song lyrics, and poems. The essential elements 
in most language patterns are rhythmifc expressions of'feelings 
and meanings'^ through intonations, words, and gestures. 

In their extensiv/e studies of language disabilities in 
children, Uiig and Semel (1976) demonstrated that efficient 
reading depends on a knowledge of the structural and semantic 
rules of the natural language; visual processing and cogntiv/e 
deficits in forms of semantic transformations - such as in spatial- 

temporal-sequential relationship?- result in poor reading, 
Vellutino (1977) has also presented evidence that dyslexia and 
other seuere reading disabilities seem to be disorders in one or 
more aspects of linguistic functioning such as the semantic, 
syntactic, and phonological components of the language. 

In her study of syntactic language patterns in normal and 
dyslexic children Vogel (1977) identified fiue categories for 
developmental instruction: 

1, Recognition of melody patterns. 

2, Recognition of grammatic structure, 
3 • Comprehension of syntax. 

4. Sentence repetition. 

5. Meaning and organization in expressive language. 
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Tuo other reSBarchers, Uallach and Goldsmith (1977) have also 
concluded that reading disabled children should have more emphasis 
placed on synthesizing smaller syllabic units and using meaningful 
language segments for generalization and abstraction. Such units 
and segments might best be taught through rhythmic and melodic 
patterns. An experimental investigation of specific language 
disability by Uolf (1967) disclosed that poo.r rhythm (as evidenced 
by the Seashore Rhythm Test) uas a highly significant discriminat- 
ing measure of very poor readers. Several studies have indicated 
that special educators should provide more experience for reading 
disabled children to develop rhythmic expressions and patterns 
of sound-symbol relationships. 

For instance, Frostig (1968) advocated that auditory training 
exercises should include the discrimination between rhythms and 
different sounds and proceed to setting out or writing letters in 
simple oral sequences and uord patterns, Kaliski (1977) also 
summarized rssearch showing that auditory-vocal stimulation using 
rhythm and rhythmic speech (including singing and rhythm band 
activities) is the fundamental need of most children with specific 
language disabilities - she also recommended that this kind of 
training should precede traditional beginning reading until the 
child has established correct auditory patterns. Other studies, 
such as that by Suanson (1979) have conclusively shoun that primary 

aged learning disabled children are significantly inferior to 
normal controls in retaining phonetic, conceptual and linguistic 
serial uord lists and have hypothesized that linguistic rhyming 
exercises facilate recall and improve the performance of learning 
disabled children, 

13 
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INSTRUCTIONAL STRATEGIES - 

There are many practical implications of the research on 
helping learning disabled children become more effective readers. 
It has certainly been established that most poor readers require 
.liuch more systematic instruction in the acquisition of linguistic 
auditory memory patterns. It is also clear that effectiv/e instruc- 
tion must emphasize fundamental rhythmic skills and the increasing- 
ly more difficult seriation and integration of symbolic material. 
This might be accomplished in sev/eral different uays, 

Bannatyne (1968) recommended that speech and language training 
should dominate initial instruction uith emphasis on "emotiv/e 
communication" and phonetic sequencing -emotive communication 
includes many art, music, and movement exercises as part of the 
total communication program. Semel (1972) created a structured 
"sound-order-sense'» lesson series and found it highly effective 
in improving the auditory perceptual abilities of second graders* 
Traub and Bloom (1972) adapted the Or ton-Gillingham methodology 
for teaching reading to include more multi-sensory structured 
sound symbol patterns and playing uord games. 

Another language training strategy for young children was 
outlined by Bricker (1974) uho recommended sequential experiences 

in attending-responding, imaginative and representational play, 
receptive language, discrimination, and motor and verbal imitation; 
Bricker found that uhen a child establishes motor imitation then 
the uerbal imitation of sounds, uords, and the pairing of sounds 
becomes easier. An experimental five year program uith kindergar- 
ten children in seueral states conducted by l/enezky (1976) also 
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shoued that the essential pre-reading skills are dev/eloping 
'•attention and predisposi tion'' for reading and that letter dis- 
crimination, sound association, blending, and sound matching 
exercises lere all parts of successful programs^ 

Many of these strategies hav/e been incorporated into other 
published programs, methodologies, and materials. Gillet (1974) 
published a handbook on dev/eloping audi t or y processes with an 
extensiv/e list of teacher aids and materials^, A manual on the 
remediation of learning disabilities by l/alett (1974) includes 
many resource materials for auditory and v/isual perceptual 
training. Klein and Schwartz (1977) hav/e produced! a helpful 
booklet of exercises and materials for the specific use of 
dev/eloping sequential memory and attention. Studies such as 
those by Cook et al (1980) indicate that ev/en relativ/ely short 
lessons of ten minutes per day using special exercises and tech- 
niquesf^liko the neurological impress method of modeling rhythmic 
reading)can produce significant gains on both auditory discrimi- 
nation and reading tests. Recently, the importance of right ear 
stimulation and training has prompted the use of headphones, 
recordings, amplification, and electronic dev/ices along with 
other neuropsychological methods and techniques. Many other 
resources are av/ailable for use in remedial instruction by the 
innov/ativ/e teacher or therapist. 

LAMP EXERCISES - 

The L-inguistic ^uditory Memory patterns (LAHP) presented in 
the folloUing exercises are another kind of program resource for 
the concerned t'^acher or therapist. The exercises hav/o been 
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based on the rationale that the acquisition of linguistic 
auditory memory patterns are intrinsic components of the read- 
ing process as established by both research and practice. 

The LAnP exercises first require the pupil to listen care- 
fully and make kinesthetic contact with the symbol sequences to 
be learned. Through repeated systematic rhythmic imitation , 
tracing and v/erbalization, the pupil begins to feel and acquire 
the pattern. Then copying, writing, visualization, and chalkboard 
actiuities are gradually introduced to reinforce learning and 
retention. LAriP consists of IQQ developmental lessons containing 
sequential exercises on five levels as follows: 

Level I. _ Sequencing Letter and Alphabet Symbols (#1-20) 

This be . ■'^ning level contains 20 lesson exercises starting uith 
simple number deriation, progressing to alphabet seriation, and 
concluding uith simple letter patterns. Exercises # 5 (simple 
number sequencing) and it 15 (letter patterns) are suggested as 
pretests. 

Level II. Common Action Uords (7i^21-30) 
This level contains 10 lessons of progressively more difficult 
action sounds. The pupil begins uith single common sound patterns 
and progresses to more complex dual sound patterns. Exercise #25 
(single sound patterns) is suggested as a pretest. 

Level III> Initial Consonant Patterns (#31-50) 
This level contains 20 lessons requiring discrimination and 
imitation of increasingly more difficult three uord linguistic 
patterns. Exercises # 35 (initial consonant name . patterns) and 
# 45 (initial consonant sound patterns) are suggested as pretests. 
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LbubI l\J. Co.mplBX jJord Patterns (//51-"75) 
This IgugI contains 25 lessons uith three uord patterns 
mouing from initial consonant to final consonant and medial 
sounds. Exercises # 55 (complex initial consonant patterns), 
# 65 (final consonant patterns), and // 70 (medial sounds) are 
suggested as pretests. 

Lev/el y. Rhymes and Jingles C#76-100) 
This lev/el contains adv/anced exercises uith uords in 
meaningful sound patterns. The beginning exercises present 
single rhythmic sentences and progress through complete simple 
rhymes to rather complex rhymes and jingles. Exercises // 80 
(simple rhymes) and # 90 (simple jingles) are suggested as pre- 
tests* 



Teachers should use the LAMP exercises according to pupil 
needs. Pupil success on pretest exercises usually indicate 
readiness to proceed to higher numbered more difficult lessons. 
Obvious failure on pretest exercises suggests that the pupil 
should begin or review preceeding lessons. Complete non-readers 
or beginning readers should start at Level !• Poor readers may 
also profit from a review of simple sequencing on Level I although 
not all of the exercises need be used. 

It is important that teachers use these LAfiP exercises in a 
creative way that supplements their total program. The exercises 
have been designed in such a uay that the pupil quickly learns to 
sequence and generalize instructions from one lesson to another. 



17 



- 15 - 



It is BssBntial houevBTi that pupil responses be carefully mon- 
itored and corrected. A highly recommended procedure is for the 
pupil to count the number of correct responses made on each ex- 
ercise sheet and to tabulate it on the bottom right hand corner 
of the page uhich can then be properly noted and reuarded as 
progress is made. Of course, teacher aides and fellou pupils 
can also serue as tutors and assistants. 

As the pupil gains proficiency in the LAMP exercises the 
teacher should supplement them uith other activities such as 
patterns created by the children themselves, games, notebook 
writing of patterns and rhymes, songs, chants, and poems from 
many other sources. For example, numerous variations of these 
patterns can be developed using the Alphabet Card Exercises, 
songs, and poems as indicated in the references. Supplemental 
electronic game exercise patterns can also be devised using 
such instruments as SPEAK AND SPELL (Texas Instruments) and 
SinON (Milton Bradley Co.). If effectively used, the LAMP ex- 
ercises should be fun and highly motivating for the pupils 
involved. 
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DirBctiona: Place your finger on the number as you say 
it out loud. Then trace over the numbers as you say 
thEjLagain. 



Level I: Exsrcise 2, Directions; Trace oi/er the dotted numbers as you say them aloudi 




Directions; \tkn over the dotted lines and urite in the missing 
sequential numbers. 




Level I: Exercise 4. Directions: Place your finger on each number as you say it aloud. 

Then trace over the numbers as you say them again, 

@@@0(3)@ 

©00(3)0© 
© © © © © © 

0©® 0@® 
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Level I; Exercise 5. Directions: Trace over the dotted numbers you say them aloud, 

Pause at the lines betueen the circles. 




Level I: Exercise 6, Directions: Trace over the letters and numbers as you say them aloud. 



Level I: Exercise 7. Directions; Trace over the dotted lines as you say the letters 

and numbers aloud. 




Level I: Exercise 8. Directions: Trace over the dotted lines and write in the missing 

sequential letters and numbers. 




Iml l! Exercise 9. Directions: Trace over the letters as you say their names aloud, 

Pause at the lines betueen the circles, 




Level I: Exercise 10. Directions! Trace over the letters as you say 

Pause at i\j lines betuesn the circles, 
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Level I: Exercise U, Directions; Trace over the letters as you say their names aloud, 

Stop at the lines betueen the circles, 




Leuel I: Exercise 12. Directions: Trace over the letters as you say their names aloud. 

Stop at the lines between the circles, 




Level I: Exercise 13, Directions: Trace over the letters as you say their names aloud. 

Pause at the lines betueen the circles, 




Level I: Exercise 14, Directions: Trace over the letters as you say their names aloud. 

Pause at the lines. Copy the letters in the empty circles, 
























I 
I 

I 

I 






Level I: Exercise 15. Directions: Trace over the letters as you say their naraes aloud, 

Pause at the lines. Then copy the letters in the empty circles as 
you say their names aloud again, 




Level Ij Exercise 16. Directions; Trace over the letters as you say their names aloud, 

Pause at the lines, Then copy the letters in the empty circles as 
you say their names aloud again. 




Directions: Trace over the letters as you say their names aloud, 
Pause at the lines. Then copy the letters in the empty lircles as 




e 18. 



Directions: Trace over the letters as you say their names aloud. 
Pause at the lines. Then copy the letters in the empty circles as 
you say thejuiames aloud aqain, 




















Leual I: Exercise 19, DirectionsSf Trace over the letters as you say their names aloud, 

Pause at the lines. Then copy the letters in the empty circles as 
you say their names aloud again. 



Level I; Exercise 20. Directions: Trace over the letters as you say their names aloud, 

Pause at the lines. Then copy the letters in the empty circles 
as you say their names aloud again. 




Level 11: Exercise 21, Directions: Knock on each circle as you say each uord aloud. 

Then trace over the dotted lines as you say the uord aloud again, 
Pause at the lines betueen the circles, 




Directions: Touch each uord with your finger and say "yip" like 
a dog. Pause at the lines betueen the circles. Then trace over the 
dotted lines as you say the uords again. 




LQvel 11: Exorcise 23. Directional Touch each uord uith your finger and say "chick" aloud. 

Pause at the lines betuBen the circles. Then trace over the dotted 
lines as you say the uords again. 




Level II: Exercise 24, Directions: Touch each uord uith your finger as you say "giggle" aloud. 

Pause at the lines betuesn the circlBSi Then trace ouer the dotted 
lines as you say the uords again. 





Level lU txercise 25, Directions; Touch each uord uith your finger as you say "oink 

like a pig, Pause at the lines between the circles. Then trace 
over the dotted lines as you say the uords again. 
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Lei/el Hi Exorcise 26. Directions; Touch eqch uord uith your finger as you say "itch" 

aloud, Pause at the lines betueen the circles, Then trace oi/er 
, the dotted lines as you say the uords again. 




EMC urite this last letter pattern on the chalkboard from memory, 



Level II; Exercise 27, Directions; Touch each uord uith your finger as you read it aloud, 

Pause at the lines betuecn the circles* Then trace over the dotted 





Level II; Cxercise 28. 





Oirsctionsi Touch each uord uith your finger as you read it aloud. 
Pause at the lines betuoen the circles. Then trace over the dotted 
lines as you say the-uords again. 







tattle 










rattle 

KJ 


















ERJC writs this last letter pattern on the chlkboard from memory. 




Level III ExercisQ 29. DirQctions: Touch each uord uith your finger as you read it aloud, 

Pause at the lines betueen the circles, Then trace over the dotted 




Iml lis Cxorcisa 30. 





Directions: Touch sach uard with your fingor as ynu raad it aloud. 
Pause at the linos betueen the circles. Thou traco oyer the dotted 
lines as you say the uords again* 



oink 














oink 
















n 



ERLC iJritB the last letter pattern on the chalkboard from memory. 







Level III; Exercise 31, 





Directions; Touch each uord uith your finger as you reed it aloud. 
Pause at the lines between the circles. Then trace over the dotted 
lines as you say the uords again, 


















tuff 
















ERJCurite the last letter pattern on the chalkboard from memory. 




Level nil Exemce 32. Directions: "^^^'^ '^'^ ^^^^ ^"^^ ^^^^et as you read it aloud. 

Pause at the lines betueen the circles. Then trace over the dotted 




Uufll HI: Exercise 33. Directions: Touch each uord uith your finger as you read it aloud, 

Pause at the lines betueen the circles, Then trace over t',e dotted 
lines as you say the words again. 










V' urite the last letter pattsrn on the chalkboard from inemory. 
ERIC 





I 

I 





lgvqI III: Exercise 34, Oirsctions; Touch each uord uith your finqer as you read it aloud, 

PausG at the lim betueen ths circles, men trace over the dotted 
^..^ liiiGS as you say the uords again, 




Levol III: Exercise 35, Directions: Touch each yord uith your finger as you read it aloud, 

Pause at the lines betueen the circles. Then trace ouer the dotted 
lines as you say the uords again» 




ERJC urite the last letter pattern on the chalkboard from fnemory, 



Level ni: Exercise 36, Directions: Touch each uord uith your fingor as you read it aloud, 

Pause at the lines betueen the circles. Then trace over the dotted 
^..^^ linos as VOL! say the uords again. 





LqvgI III; Exerciss 37. DirGcbions: Touch each uord uith your flngsr as you road it aloud. 

P3U30 at tho linos bctuean ths circlos, Thsn trace om ths dotted 





lilt Exercise 38. 




Directions: Touch each uord uith your finger as you read it 
Pause at the lines between the circles. Then trace over the i 
lines aa— Uiju say the unrr jf^ g ^^in. 





I _tall 1 














( _fall ] ( _fall j 
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close your eyes and urite the last letter pattern in the air as you say the words a 





Ill: Exercise 39. 




Directions: Touch each uord uith your finger as you read it a 
Pause at the lines between the circles. Then trace over the d 
lines asj^ou say the uordsagain. 



IS as VQ U sa 



^^^^^^^ 






















close your eyes and urite the last letter pattern in the air as you say the uords alou 



ERIC 



Ill: ExercisQ 40. Directions: Touch each word with your finger as you read it 

Pause at the lines between the circles. Then trace over the 
lineii as you say the uords again. 




close your eyes and urite the last letter pattern in the air as you say the uords al 



EKLC 



Directions: Touch each word uith your finger as you read it a. 
Pause at the lines between the circles. Then trace over the di 
lines as you say the words again. 




3 the last letter pattern in the empty circles as you say the words aloud. 



EKLC 



Ill: Exercise 42. Directions: Touch each uord uith your finger as you read it i 

Pause at the lines betueen the circles. Then trace over the i 




:q the last letter pattern in the empty circles as you say the uords aloud. 



EKLC 



Ill: Exercise 43, Directions: Touch each word with your finger as you read it c 

Pause at the lines between the circles. Then trace over the c 
lines as you say the words again. 




EKLC 



Ill: Exercise 44. Directions: Touch each uord uith your finger as you read it s 

Pause at the lines between the circles. Then trace over the c 
lines as you say the uords again. 




EKLC 



II: Exercise 45, 



Directions: Touch each uord uith your finger as you read it a' 
Pause at the linos betueen the circles. Then trace over the dc 
lines as you say the uords again. 
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e the last letter pattern in the empty circles as you say the Qoxda aloud. 






ERIC 



III. Exercise 46. 




Directions: Touch each word with your finger as you read it i 
Pause at the lines between the circles. Then trace ouer the i 
lines as you say the uords again. 





0 











I ^boom I 















lose your eyes and urite the last letter pattern in the air as you say the uords aloi 
write the pattern in the empty c;ircles as you uhisper the words. 



EKLC 



III. Exercise 47. 




Directions: Touch each uord uith your finger as you read it ; 
Pause at the lines between the circles. Then trace over the i 
lines asyou say the uords again- 




0 © 














I 

I'" 





1^. 



ose your eyes and urite the last letter pattern in the air as you say the uords alouc 
rite the pattern in the empty circles as you uhisper the uords. 





ERIC 



IK ExercisQ 48» 




Directions: Touch each uord with your finger as you read it a] 
Pause at the lines between the circles. Then trace ov/er the dc 
lines as you say the words again. 










) 








) 
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Lose your eyes and urite the last letter pattern in the air as you say the uords alou 
jrite the pattern in the empty circles as you whisper the uords. 






ERIC 



II. Exercise 49, 




Directions: """ouch each uord uith your finger as you read it aj 

Pause at the lines betuaen the^circles. Then trace ov/er the dc 
lines as you say the uords again. 



0 
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lose your eyes and urits the last letter pattern in the air as you" "say the uords aTou 
urite the pattern in the empty circles as you uhisper the uords. 






ERIC 



11. Exercise 50. Diroctions: Touch each uord uifch your finger 03 you read it al 

Pause at the lines batuean the circles. Then trace ov/ar the do 
lines as you say the words again. 




EKLC 



Directions: Touch each word with your finger as you read it aloi 
Pause at the lines between the circles* Thentrace over the dott 
lines as you say the uords again* 




attern from memory. 



EKLC 



/• Exercise 52 • Directions: Tguch each uord uith yqur. fiagp.T as you read.it al 

Pause az the lines betijeen the circles. Tnb i trafce ouer trie do 

lines as you say the uords again. 




EKLC 



/• Exercise 53# Directions: Touch each uord uith your finger as you read it ali 

Pause at the lines between the circles. Then tvaLa over the do 
lines as you cay the uords again. 




ittern from memory. 



EKLC 



Directions: Touch each uord uith your finger as you read it a 
Pause at the lines between the circles. Then trace over the di 
lanes as you say the uords again. 




ERIC 



Exercise 55, Directions; Touch each uord uith your finger as you read it a! 

Pause at the lines betueen the circles. Then trace ov/er the d( 
lines as you say the uords again. 




EKLC 



I/* Exercise 56* 

I ^blink j 

) 0 



Directions: Touch each word with your finger as you read it aJ 
Pause ot the lines between the circles. Then trace ouor the dot 
lines as you say the words again. 












I 




ERIC 



Exercise 57* 




Directions: Touch each uord uith your finger as you read it a 
Pause at the linos betueen the circles. Then trace ov/er the d 
lines as you say the uords again. 





( -bing 1 
















the last letter pattern in the empty circles 
ittern from memory. 





- then go to the chalkboard and urite 



ERIC 



\l. Exercise 58. Directions: Touch each uord uith your finger as you read it a] 

Pause at the lines between the circles. Then trace over the dc 
linv . a s yo u .say t .e uords again. 




EKLC 



/• Exercise 59. 



Direccions: Touch each uord uith your finger as you read it al 
Pause at the lines between the circles. Then trace over the do 
lines as you say the uords again. 




, © 



I nuss I 



0 











) 






the last letter pattern in the empty circles 
ttern from memory* 




- then go to the chalkboard and write 



EKLC 



V. Exercise 60. 



Directions: Touch each uord uith your Finger as you reed it a] 
Pause at the lines between the circles. Then trace over the dc 
lines as yo u say the uords again. 



0 
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he last letter pattern in the empty circles 
from memory. ^ ' 







- then go to the chalkboard and urite the 



ERIC 



V: Exercise 61, 




Directions: Touch each uord with your finger as you read it al 
Listen carefully to the final sound of each uord. Then trace c 
the dotted lines as you say the uords again. 



0 0 
















I cub I I cat I 
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the last final sound letter pattern in the empty circles 
them in the air as you say the uords aloud. 






- then close your eyes and 



EKLC 



U: Exercise 62. 



Directions: Touch each uord uith your finger as you read it al 
Listen carefully to the final sound of each uord. Then trace a 
the dotted lines as you say the uords again. 
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the last final sound lBtter">irt€ern in the emp 
rite them in the air as you say the uords aloud 





ircles - the 




e your eyes 




ERIC 



Directions: Touch each word with your finger as you read it al 
Listen carefully to the final sound of each uord. Then trace o 








guji 



) 
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le last final sound letter paT^ern in the empty circles - then cTose your eyes and^r. 
the air as you say the uords aloud. Nou urite them on the chalkboard from memory. 





ERIC 



Ml Exercise 64. 




Directions: Touch each uord uith your finger as you read it a] 
Listen carefully to the final sound of each uord. Then trace c 
the dotted lines as you say the uords again. 







) 0 
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he last final sound letter pattern in the empty circles - then close your eyes and u'ri 
the air as you say the uords aloud. Nou writs them on the chalkboard from memory. 






ERIC 



[\lz Exercise 65. Directions; Touch each uord uith your finger as you read it a: 

Listen carefully to the final sound in each uord. Then trace i 
the dotted lines as you say the words again. 







0 




\ 
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^L^?r%!i"=-.^S''"'' letter pltTSrn in the empty circles - then close your eyes and 
nam in tha axr as you say the uords aloud. Nou urite them on the chalkboard from memo 



ERIC 



I/: Exercise 66* 



Directions: Touch each uord uith your finger as you read it al 
Listen carefully to the final sound in each uord. Then trace o 
the dotted lines as you say the uords again. 










0 



beat 












) 







jB last Final sound letter pattern in the empty circles - then close your eyes and 
lem in the air as you say the uords aloud. Nou urite them on the chalkboard from memo 



ERIC 



Ml Exercise 67i 



Directions; Touch each word with your finger as you read it aJ 
Listen carefully to the final sound in each word. Then trace c 
the dotted lines as you say the words again. 







0 



! mob \ 













1^5 








18 last final sound letter paTfern in the empty circles - then close vqur eyes and 
lem in the air as you say the uords aloud. Nou urite them on the chalkboard From mem 



ERIC 



/: Exercise 68, Directions: Touch 

Listen carefully to 
the dotted lines as 




ach word uith your finger as you read it ali 
the final sound in each word. Then trace o' 
you say the words again. 






e last final sound letter pa^Tern in the 
em in the air as you say the words aloud# 




Now write them on the chalkboard from memc 



EKLC 



Exercise 69, Directions: Touch each word with your Finger as you read it a 

Listen carefully to the Final sound in each word. Then trace 
the dotted lines as you say the words again. 




hem in the air as you say the words aloud. Nou write them on the chalkboard from mer 



EKLC 



Mi Exercise 70. Directions: Touch each uord uith your finger as you read it a; 

Listen carefully to the uouel sound in the middle of each word, 
trace ov/er the dotted lines as you say the uords again. 







sii 
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le last uouel pattern in the empty circles - then close your eyes and write them 
lar as you say the words aloud. Then write them on tho chalkboard from memory. 






ERIC 



\Ji Exercise 71. Directions: Touch each uord uith your finger as you read it a'. 

Listen carofully to the vouol v^ound in the middle of each uord, 





air as you say the uords aloud. Then write them on the chalkboard from memory. 



ERIC 



M: Exercise 72. Directions: Touch each uord uith your finger as you read it aJ 

Listen carefully to the uouel sound in the middle of each word- 





ERIC 



l\lz Exercise 



Directions: Touch each uord uith your finger as you read it a 
Listen carefully to the uouel sound in each uord. Then trace o 
dotted lines as you say the uords again. 




I peg ) 



0 



0 





0 












0 









ERIC 



U: Exercise 74, Directions: Touch each uord uith your finger as you read it a] 

Listen carefully to the uouel sound in the middle of each uord. 
trace ouer the dotted lines as you say the uords again. 




air as you say the uords aloud. Then urite them on the chalkboard from memory. 



ERIC 



U: Exercise 75. 




Directions: Clap your hands in a steady rhythm before you bogi 
Read the uords to your rhythm of four claps to the line - readi 
the last tuo uor ds on the fourjib^^a^^ 




bucklB 












.ap) 











f read it again in rhythm without clapping. Touch each circle uith your pencil and 
ice over the dotted lines under the last uords as you say them loudly. 
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I/: Exercise 76^ 



Directions: (l) Touch the uords uith your finger as your teacher 
reads them in the proper rhythm. (2) Trace ouer the lines under 
the uords as you read them aloud in rhythm, (3&4) Trace ouer the 
lines under the first letter of each uord as you read the uords 
again in rhythm, (5) Write the first letter of each uord on the 
lines as you say them again in rhythm - then close your eyes and 
repeat the uords from memory. 



(1) 



Rain ^ rain go auay 

come again some other day! 



(2) 



£a i,n^ f ia^n^ M!^^V^ 

£ojne^ ^ga^iri ^ome^ JS,^h^L ^^X* 



(3) 



^ain f ^ain ^way 

£ome ^gain ^oma £ther ^ay J 



(4) 



» r J3 a 

c a 5 



(5) 



9 ^ 



173 



17^1 
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V: Exercise 77* Directions: (l) Touch the uords uith your finger as your teacher 

reads them in the proper rhythm. (2) Trace ov/er the lines under 
the uords as you read them aloud in rhythm. (3&4) Trace ouer the 
lines under the first letter of each uord as you read the uords 
again in rhythm. (5) Urite the first letter of each uord on the 
lines as you say them again in rhythm - then close your eyes and 
repeat the uords from memory. 



(1) Clack be nimble , 3ack be quick 

3ack jump over the candlestick. 

(2) ^a£k _b^ £iiinbl.e , ^a^k _b^ 3^1. cj< 

2a£k Jump OVBV the c,aridj.e£t^cj<. 

(3) ^ack ^e £imble , 3[ack ^e ^uick 

^ack Jump £\yer ^he candlestick. 

(4) 2 k SI f 2 b a 

2 A £ £ 



(5) 



175 



f ^ 



176 



ERIC 



Exercise 78. Dirc3ctions: (l) Touch the uords uith your finger as your taachar 

reads them in the proper rhythm* (2) Trace ov/er the lines under 
the uords as you read them aloud in rhythm. (3&4) Trace over the 
lines under the first letter of each Uord as you read the words 
again in rhythm. (5) Urite the first letter of raach uord on the 
lines as you say them again in rhy^n,!; hhpn close your eyes and 
repeat the uords from memory. 



(1) Hey , diddle , diddle ! 

the cat and the fiddle 

the cou jumped. ower 'the moon I 

(2) He^ , diddle , diddle I 

the cat ^n^ ^h^ ^i^dl^e 

^he^ £ou jLiiUP^d th^ moo^n^J 

(3) Hey , diddle , diddle I 

the cat and the fiddle 

^he coui jumped ^uer the moon I 



(^) H f d ' , d 



(5) 



177 



t 



t c a i X 

i J£ -i £ i iH 



^ 9 ^ f ^ 



178 
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Exercise 79* Directions: (l) Touch the uords uith your finger as your teacher 

reads them in the proper rhythm% (2) Trace over the lines under 
the uords as you read them aloud in rhythm% (3) Trace over the 
lines tinder the first letter of each uord as you read the words 
again in rhythm* (4) Urite the first letter of each uord on the 
lines as you say them again'^rhy thm - then close your eyes and 
repeat the uords from memory* 

(1) Baa , baa , black sheep 

have you any uool? 

yes sir , yes sir , 
three bags full* 

(2) ^a^ , ^a^ p ^la,cj< ^he,e£ 

Jia^e ^ojj juo^l? 
J^e^ ^i£ I ^e^ ^i^ i 



(3) 



(4) 



^aa , biaa y ^lack ^heep 
Jiave ^ou ^ny juool? 

^es ^ii" I ^es ^ir , 
^hree ^ags £ull . 



ISO 



179 
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Ml Exercise. SO, bxrections: (l) Touch the uords uith your finger as your teachc 

triads them in the proper rhythm, (2) Trace ov/er the lines under 
the uords as you read them aloud in rhythm. (3) Trace ouer the 
lines under the first letter of each uord as you read the uords 
ngain in rhythm. (4) Urite the first letter of each uord on the 
lin.?s as you say them again in rhythm - then close your eyes and 
rcppat the uords from memory, 

(1) Roses are red , 

Roses are yellou 
Grandfather ' s teeth 

are lost in the jello I 

(2) ^0^6^ 9 

£ 0^ e^ ^ r^ ^ e 1^ Ijo u 

^r^ l^os^t i^n^ the Jej.1^! 

(3) Ffoses 3V^ v^ed , 

JRosRS aire ^eiloM 
JGrandfather ^ s ^eeth 

^re JLost i^n ^he Jellol 



(4) 



f 



182 

181 



ERIC 



U: Exercise 81. Directions: (l) Touch the uords uith your finger as your teache 

reads them in the proper rhythm, (2) Trace over the lines unde: 
the uords as yov read them aloud in rhythm* (3) T . r^ae ov/er the 
lines under the first letter of each word as you the uords 

again in rhythr-o (4) Urito thy first letter of eao .^rd on the 
lines as you say them again in rhythm then close eyes and 

repeat the uords from memory* ^ 

(1) Ashes to ashes 

and dust to dust 
shou me a cat 

that a mousQ can trust I 

(2) AlsIiss 3^sh,es, 

a^nd, d[u^t to^ dust 

(3) fl>shes t;0 a^shes 

a^nd d[ust to d[ust 
_shou me a^ £at 

^hat a, mouse £an tcust I 

(4) ^ > „ 



J3 



1S4 



ERIC 



V: Exercise 82: Directions: (l) Touch the words uith your finger as yaur teache 

reads them in the proper rhythm, (2) Trace over the lines under 
the uords as you read them aloud in rhythm, (3) Write the first 
letter of each uord on the lines as you say them again in rhythm 
then close your eyes and repuot the uords from memory. 

(1) Mary had a little lamb 

it liked to run and play 
and everytime that Mary left 
it stayed auay all day I 

(2) aiBvy had a Uttle j,amb 

it l-ike^ t,o £uri ^n^ £l^y 
.S^^r^ti^f"^ ih^t Ma£y J;B£t 
i.t ^ta^ye^d ^w^y ^IJ; • 

(3) » ^ - - 



Nou urite the First letters on the chalkboard as you say the uords aloud from memory 
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Exorcise 83, Directions: (l) Touch the uords uith your Finger as your teacher 

reads them in the proper rhythm, (2) Trace over the lines under 
the uords as you read thom aloud in rhythm, (3) Urite the first 
letter oF each uord on the lines as you say them again in rhythm 
then close your eyes and repeat the uords From "'lemory, 

(1) Peter , Peter pumpkin eater 

had a uife and couldn't keep her 
he put her in a pumpkin shell 

and there he kept her very uell, 

(2) R^X^X £}^SlP}i^!l 

had ^ H^X^ J<ejBp jjer^ 

he £U^ Jie£ J^n a £unipj<iji ^h^lj. 

pth^r^ he Jk e£t hev^ }L^£y JJ^Jil • 



(3) 



Jou write the first letters: on the chalkboard as you say the uords aloud from memory. 
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\l: Exsrciso Q4. Directions: Touch the uords uith your finger as your teacher 

reads them in proper rhythm. Trace over the lines under tho 
uords as you read them aloud in rhvthm. Then close your eyes 
and repeat the uords from memory. Nou bounce a ball in rhythm 
and say th^ uords f rotn memory. 
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Tuinkle , tuinkle little star 

hou I uonder uhat you are 

up above the uorld so high 

like a diamond in the sky. 

^uinkle^ t i^Ankle^ ].i^tJ.e ^t^r 

hou H^^^ 

up ^bo\JB the uo^ld so hi^h 

like 3 _di_am_ond i.n ^the^ ^.^X' 



Humpty Dumpty sat on a uall 

Humpty Dumpty had a great fall 

all the kings horses and all the kings men 

couldn't put Humpty Dumpty together again. 

Hump^ty Dumpjby^ ha^ a ^r^a^ 
b11 the king^ horses and all the kings men 
^ouldn^t £ui Hum£t^ Dumpty together ^gain. 
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U: ExQrciso 85, Directions: Touch thn words uith yourfinger as your toacher roads 

them in proper rhythm. Trace ov/ar the lines under the uords as 
you read them aloud in rhythm, Thon close your oyes and repeat 
the uords from moniory. Mou bounce a i . ll'^rhythm ard say the uords 
From memory. 

Oack and Oill went up the hill 

to fetch a pail of uater 
3ack fell doun and broke his croun 

and Oill came tumbling after. 

^a^k ^n^ ^^i-^ jy^Jl^ iiP Jtl^Al 

^a£k X^A"^ d,oun ^n^ ^^JS^^ Jtli^ 

^njd ^ij.1 ^ajTje ^umblin^g 3.fia£» 



Little Oack Horner sat in a corner 

eating his Christmas Pie 
he put in his thumb and pulled out a plumb 

and said "uhat a gocJ boy am I," 

Little Jack Horner sat in a £orn£r 

eating hi£ Christinas Pi^ 
he put in his thumb and pulled out a plumb 193 

and said '^uhat a good boy am I," 
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1 U: Exercise 86« Directions: Touch the words with your finger as your teacher i 

them in proper rhythm* Trace over the lines under the words as 
read them aloud in rhythm* Then close your eyes and repeat the 
words from memory* Now jump rope and repeat the words From memc 



"Uhat's your name?" 
"Puddin tame! . 
Ask me again and 

I'll tell you the samel" 

"LJh^tJ_s j^o^jr iiamej?" 

"£u^di^n^amej_ 
J\sk nie ^g^ij2 ^nd^ 

mi ^e^l J^ojJ ^hjB ^amej_" 
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Georgie, Porgie Puddin' Pie 

kissed the girls and made them cry 
whon the boys came out to play 

Georgie, Porgie ran away* 

J<i^sjBd ^hjB ^i£l^ ^nid jna^e ihjem_c£y 
Uhjsn ^hjB b^oj^s c^anie out^ to £la^y 

^ejor^ijB, P,0£9i^ £^11 £iJ£y« 194 
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1 V. Exercise B7. Directions: Touch the words uith your finger as your teacher rea 

them in proper rhythm. Nou slap your leg in rhythm and repeat the 
Jingle uith your teacher. Then trace over the lines under the uc 
as you read them aloud in rhythm. Repeat the jingle several time 
as you slap your leg in rhythm. 

Poor old lady» she sualloued .a fly 

I don^t know why she sualloued a fly 

Poor old lady, I think sheUl die. 

£o£r isdy, she suaJ.lou^d a £1^ 

L -don'i i<n£U uh^ sh^ ^u^lioued si £1^ 

Po£r old iady, I, think sh^Ul di^. 



I asked my mother for fifty cents 

to see the elephant jump the fence 

he jumped so high he touched the sky 

and never came back till the Fourth of 3uly, 

•I ^sJ<B^ niy jno^hjer ^or Xif t^ £ent^ 

^o ^ejB ^hjB ^J^h^nt Jump Jthe^ Xericje 

he JujnpjBd ^o Jhijg[h Jhe ^oLicJhejd ^hje ^k^ 

^n^ rieve£ £ame ^a^k ^in ihje _Fourth-of-3ulv. 
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1 Uj Exercise 08. Directions: Touch the words with your finger as your teacher re 

them in proper rhythm. Then trace ov/er the lines under the uorc 

as you read them aloud in rhythm* Nou chant the rhymes as you 
jump rope. 

Mother got the whooping cough! 

father got the gout, 
sister got the chicken pox, 

and brother pushed hei OUTJ 

Mo^h^r ^ot th^ ii^^oo£ing ^o^jgh! 

^a^her 130 1 ^h^ SRy^^ 
^i^t^r ^ot th_e ^chi^cken £02if 

^n^ ^rotjner £U^hed jner OUTJ 

Cinderella , dressed in yella, 

went upstairs to kiss a fella, 
made a mistake and kissed a snake, 

and came downstairs uith a bellyache. 

Cinderella, dressed ^n J^sj-l^a, 

went upstairs to kiss a fella, 
made a mistake and kissed a snake, 

and came downstairs with a bellyache, 

197 
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il U: Exercise 89. 



OirBctions: Touch the uords uith your finger as your teacher n 
them in proper rhythm. Then trace over the lines under the uor( 
as you read them aloud in rhythm. Nou bounce and catch a ball i 
you say the rhymes and pass a leg over the ball when you say tht 
underlined uords. 



One, tuo, three (turn) 

my father caught a flea (turn)* 
he salted it and peppered it (turn) 

and gai/e it to me for teaj (turn) 



Dn^, tyc^f ^h£e£ (turn) 

my X^ih^r £aLjght flea (turn)* 
Jne MjLte^d ^t a^n^ £e£p^r^d i.t (turn) 

a.nd ^3^6 i,t ^o me for teal^ (turn) 

Ny mother uas born in England, 

my father uas born in France, 
and I uas born in diapers, 

because I had no pantsJ 

JHy mother ua^ ^orn i^n ^n^land, 

jny father ua^ ^orn ^n f^r^n^e, 
L Ji^^ ^^J£P 1P diapers « 
^e£ause I Jia^ rio pantsl 
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1 Ml Exercise 90* Directions: Touch the words uith your finger as your teacher re 

them in proper rhythm. Then trace over the lines under the uord 
as you read them aloud in rhythm* Repeat the jingle until you 
can say it uith your eyes closed* 

An oyster from Kalamazoo 

Confessed he uas feeling quite blue 

"For," he said, "as a rule, 

uhen the weather turns cool, 
I invariably get in a steu." 



C^orif^s^ejd he uas^ X^^^-i^Ji S'^A^JI J^^ii® 

tjhejn ^hj3 ue^tjier^ ^u^n^ jcojol, 
^nji/a£i^bj.y jgejb i.n a ^t^u^" 



A^n £yster jfrom ]<alama2:ao 

Confessed he uas X^eling ^uite ^lue 

"JFor," Jhe s^aid, "as a ^ule, 

uhen Jbhe weather ^urns jcool, 
1 i^nvariably j^et in ^ steu, 
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si U: Exercise 91. Directions: Touch the uords uith your finger as your teacher r 

them in proper rhythm. Then trace over the lines under the uor 
as you read them aloud in rhythm. Repeat the jingle until you 
can say it with your eyes closQd, 

The wonderful wizard of Oz 
retired from business becoze, 

what uith up'-to-^date science 

to most of his clients 
he wasn't the uiz that he uozl 

The, JJon^e^fijl ui^a£d ^f 
£e^i£e^ ir£m ^u^ijne^s Jbe^o^e, 

uh^t ui^h ^Jp-^o-^a^e ^ci.ejnc^ 

io nio^t £f Jhis, £l^e£t^ 
Jie vias^n^t ^h^ i^^^ Jl^ iJO^J 

The ujonderful wizard ^f O^z 
£etired ^rom business ^ecoze, 

Uihat uith jjp-to-date ^cience 

to niost of Jhis c^lients 
he juasn't ^he uiz ^hat hie wozl 
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1 Ml Exercise 92. Directions: Touch the uords uith your finger as your teacher re 

them in proper rhythm. Then trace ov/er the lines under the uiorc 
as you read them aloud in rhythm. Slap your leg in rhythm, close 
your eyes and say the jingle. 



Monkey uas a-setlin* on a railroad track, 
pickin ' his teeth uith a carpet tack; 

the train came suddenly around the bend 

and the monkey reached his journeys end! 



Monkey uas ^-^etl_in' on a ia^lro^d ir^ack, 
j2i£k^n ' h,i_s ^e^thi jji^h ^ £arps.t i^S^j^ 

ih^ ir^iri £ams £U^d£n].y ^r^ujid J^he^ ^en^d 

^n_d th^ morik_By T^eached^ Jhi_s ^ojJrriB^^s £n_dj 



Monkey uas ^-setlin' _on a Railroad _track, 
^ickin* h^is teeth tmth a carpet: tack; 

^he _train _came ^uddently a,round ^he ^end 

^nd ^he monkey ^reached his journeys £ndl 
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2l U: Exercise 93. Directions: Touch the uords uith your finger as your teacher r 

them in proper rhythm. Then trace over the lines under the uor 
as you read them aloud in rhythm. Repeat the jingle until you 
say it uith your eyes closed* 

There uere three little birds in a uood, 
uho aluays sang hymns uhen they could. 

Uhat the words were about 

they could newer make out 
but they felt it uas doing them good] 

Th^r^ i^BT^B ^h^e^ JLi^tJLe ^i^d^ i^n uo^d, 
uh£ ^liJa^s s^arig J^ymns^ iih^ri ^h^y £0li1^. 

Uhat ^h^ uo^ds^ il^iE® ^'^^"^i 

ih^y £OLjl_d riev/e^ H^il^ Sl^X 
hut ^h^y X^JL^ H^-S i'^^"^ 

There ujere ^hree JLittle ^irds _in ^ uood, 
uho ^luays ^ang jnymns uhen they £Ould. 
uhat ^he uords uere about 
^hey £Ould riewer niake out 
^ but they f^Blt it uas doing them ^ood] 
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b1 \li Exercise 94# Directions: Touch the uords uith your finger as your teacher r 

them in proper rhythm. Then trace ov/er the lines under the uor 
as you read them aloud in rhythm. Repeat the jingle until you 
say it uith your tayes closed. 



There uas a young lady from Niger 
uho smiled as she rode on a tiger 

they came back from a ride 

uith the lady inside 
and a smile on the face of the tigerj 



There^ ua^ ^ ^ciLJn^ iB&y X^^m N,i^e£ 
uh^ ^mj^l^d a^s s^h^ £odQ on ^i^e^ 

ih^y £ame ^a^k £rom a^ Xi^e 

jji^h the^ iad^y i.n^id^e 
^n^ a^ ^mi,l£ on the £^ i^S^JEl' 



There uas a _^oung J.ady ^rom N^iger 
luho s^miled a^s she £ode ^n ^iger 

^hey came back ^rom a ride 

uith ^he l^ady i.nside 
^nd a ^mile £n ^he £ace £f ^he ^igeri 21( 
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L Ml Exercise 95, Directions: Touch the uords uith your finger as your teacher re 

them in proper rhythm. Then trace over the lines under the uord 
as you read them aloud in rhythm* Slap your leg in rhythm, clos 
your eyes and say the jingle. 

There uas an old oul uho lived in an oak; 
the more he heard the less he sppke. 

The less he spoke the more he heard 

uhy aren't ue like that uise old bird! 

X'^^^^ JSlji JS*^i a^S, A^JSi^Jd. 

^hjB jnojre Jie^rd^ ihje ^es^s Jie s^p^kj^. 

The^ l^Bs^s hB ^p^kje ^hje jno^e he Jie^rjd 

ijhj^ ^re^n^t jje j^ijke ^h^t ui^e jol^ ^^X^X 

There ijas ^n jDld joul uho l,ived ^n ^n ^ak} 
^the jnore hB Jieard ^he J^ess Jhe s^poke. 

The ^ess Jhe ^poke ^he jnore hB hieard 

jjhy ^ren't ue ^ike Jbhat uise ^Id ^irdl- 
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3l U: Exercise 96* Directions: Touch the uords uith your finger as your teacher r 

them in proper ryhthm^ Then trace over the lines under the uor 
as you read them aloud in rhythm. Slap your leg in rhythm, clo 
your eyes and say the jingle. 



There uas a little girl uho had a little curl 
right in the middle of her forehead, 

and uhen she uas good, she uas very, very good, 
but uhen she uas bad she uas horrid! 



13 



Th^r^ ua^ ^ J.i^tJLe £i^l uh^ had i.i^tjLe cur^l 
^i^h^ j.n ^h^ mi^dJ^e Jie^ f|o£eJie^dj|^ 

but uhen she uas bad she uas horridi 



There uas a^ J.ittle £irl uho jiad a ].ittle £url 
^ight j.n ^he middle her forehead, 

^nd jJhen ^he was ^ood, s^he was ^ery, very ^ood, 
but uhen she uas bad she uas horridi 
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1 U: Exercise 97. Directions: Touch the uords uith your finger as your teacher re 

them in proper rhythm. Then trace over the lines under the uorc 
as you read them aloud in rhythm. Repeat the jingle until you c 
say it uith your eyes closed. 

Engine, engine, number nine 
going doun the Chicago line, 

if the train goes off the track 

do you uant your money back? 

^ngine, ^ngine, jiumber nine 
j^oing ^oun ^he JChicago ^ine, 

jjf ^he ^rain j^oes ^ff ^he ^rack 

^0 j^ou want j^our nioney ^ack? 



A swinging young monkey named Fred 
let go and fell smack on his head; 

he suffers no pain 

except uhen his brain 
sees yellou bananas as red! 

A swinging y^oung rnonkey £amed £red 

let go and JPell smack £n h^is h^ead; 

he suffers no £ain 216 

except uhen h^is brain 
s^BS^ v'ellnu h"pn ana's as red! 
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1 Ml ExQtcisQ 98* Directions: Touch tho uorda uith your Fingor as your teach 

roads thom in proper rhythm. Then trace over the lines und 
the uorda as you read them aloud in rhythm* Repeat the jin 
until you can say it uith your eyes closed. 

There uas ^ j^oung uoman ^rom l.eed3 
uho ^uallofid jcarton o^f ^eeds. 

iP S> inorith, ^illy J^ass, 

^he uas £overed uith ^raaa, 
^nd jDouldn't ^it jdoun ^or Jbhe jijeedal 



JDut Uest ^here's jdizzy Raccoon, 
uho ^leeps ^very jday juntil jnoon. 
^11 jnight, uhile in Jbed, 
he ^tands £n Jiis Jiead, 
^nd ^tares jjpside d[oun at ^he mooriJ 
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il \l: Exercise 99. Directions: Touch the words with your finger as your teacher re 

them in proper rhythm. Then trace over the lines under the uord 
as you read them aloud in rhythm. Slap you leg in rhythm and re 
the words again until you can say them uith your eyes closed. 

Simple Simon met a pieman 

going to the fair. 
Says Simple Simon to the pieman, 

•'Let me taste your ware." 
Says the pieman to Simple Simon 

*'Shou me first your penny;" 
Says Simple Simon to the pieman 

•'Indeed I have not any.*' 



S^imple Shimon met £ieman 

^oing ^0 jbhe £air. 
S^ays S^imple Shimon Jbo Jbhe £ieman, 

"l.et nie taste j^our u^are." 
Says the £iema ^o S^imple ^imon 

"S^hou me JPirst ^our £enny;" 
^ays pimple Shimon Jbo Jbhe £ieman 

''I^ndeed J[ jiave jiot £ny." 

>19 ' 220 



L I/: Exercise 100. Directions: Touch the words with your finger as your teacher re 

them in proper rhythm. Read the uords in rhythm uith your teach 
Nou read the uords in proper rhythm by yourself. 
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I uent to the animal fair, 

the birds and the beasts were there. 

The big baboon, by the light of the moon, 

was combing his auburn hair- 

The monkey, he got drunk, 

.'r-.d sat on the elephant's trunk. 

Thti elephant sneezed and fell on his knees, 

and that uas the end of the monk! 
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- APPENDICES - 

Alphabet Card Exerciaea 
Supplemantal Reaourca Matariala 
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- ALPHABET CARD EXERCISES - 

Use the alphabet card sheet (on the follouing page) for 
these supplemental exercises: 
Have the pupil - 

Im Touch each letter and number in correct sequence 

and say its name* 
2m Cover the right half of the sheet uith a clean sheet 
of paper (thereby hiding from vieu half of the letters 
or numbers on each line) • Then have the pupil touch 
and read the first four exposed symbols - for example: 
a-a-a-a / c-c-c-d / etc» 

3. Have the pupil close his/her eyes and say the four 
letter sequence uhile writing the letters in the air» 

4. Have the pupil urite the four letters or numbers in 
correct sequence from memory • 

5» After four symbols are sequenced ur^t^eji correctlyi 

expand the list to include six symbols. 
6. Use SPEAK AND SPELL (Texas Instruments) or a typewriter 

to practice and correct errors. 
?• Divide the list of six symbols into patterned groups 

or units such as: ee/fff/ g- etc# 
8. Expand the sequential memory list to include all 

symbols on the line* 
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II# Cut up the alphabet iBtter/number card on the dotted lines* 
Place the cutup letter/number symbols in an env/elope for 
personal use by the pupil# Hav/e the pupil write his/her 
name on the envelope* Teach manipulative sequencing exercises 
such as having the pupil- 

1# Read an eight letter sequence from an uncut alphabet/ 
number card, find the corresponding cutup letters 
from his/her envelope and arrange them on the desk 
in correct serial order# 
2# Urite the sequence arranged on the desk# 
3# Repeat all of the exercises in section I above using 

cutup letters and numbers* 
4# Scramble and' rearrange the sequence after writing it down. 

Ill* Have the pupil arrange his/her oun four/six/eight piece 
letter and number sequences and use the above exercises* 
Tape record the pupil's oral sequences, play back and have 
the pupil correct all errors in writing* 

IV* Use SIMON (Milton Bradley Co*.) electronic game with letter 

symbols taped on the panels to reinforce auditory sequential 
memory patterns* 

V* Repeat these exercises with alphabet cards using consonant/ 
vouel sounds instead of letter names* 

VI, Extend these exercises to include action rhymes, songs, 

poems, and games as suggested in the Supplemental Resource 
Materials list on the next page* 
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- SUPPLEHENTAL RESOURCE MATERIALS 



Grayson, n. Let^s Do Fingerplays. Uaahington: Robert 

B. Luce Inc., 1962. 
Haukinson, 3. and Faulhaber, M. Rhythms, Music, and 

Instruments to Make. Chicago: Albert Uhitman Co., 1970. 
Langstaff, N. and Langstaff, 3. dim Along, Ooaie - A 

Collection of Folk Songs and Singing Games for Young 

Children. Neu York: Harcourt Brace Oovanovich Inc., 1970. 
Mitchell, D. Every Child^s Book of Nursery Songs. 

Neu York: Croun Publications, 196B. 
Nelsen, E. Dancing Games for Children of All Ages. 

IMeu York: Sterling Publishing Co., 1973. 
Nelsen, E. Musical Games for Children of All Ages. 

Neu York: Sterling Publishing Co., 1976. 
Norman, L. The Neu Golden Song Book. Neu York: 

Golden Press, 1955. 
Scott, L. and Thompson, 3. Rhymes for Fingers and Flannel- 
boards. St. Louis: Uebster Division McGrau Hill, 1960. 
Scott, L. and Thompson, 3. Talking Time. Neu York: 

McGrau Hill, 1966. 
Untermeyer, L. The Golden Treasury of Poetry. Neu York: 

Golden Press, 1962. 
l/ogel, M. (Ed.) The Big Book of 3okes and Riddles. 

Neu York: Moby Books, 197B. 
Ulagnor, G., Hosier, M., and Blackman, Listening Games. 

Darien, Conn.: Teachers Publishing Corp., 1960. 
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Uatson, 3. The Golden Mother Goose. Neu York: 

Golden Press, 1976. 
Uheeler, 0. Sing Mother Goose, Neu York: E. P. Dutton, 1945, 
Uessslls, K. The Golden Song Book. Neu York: Golden 

Press, 1963. 
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